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Executive Summary

This report represents the initial findings from the ACLU’s multi-state “Teach Kids, Not 
Stereotypes” campaign. This initiative was launched in May 2012 to assess the growing trend 
in public education of separating boys and girls based on discredited science and gender 
stereotypes, such as the idea that boys are better than girls in math because boys’ brains 
receive several daily “surges” of testosterone, whereas girls can perform well on tests only a 
few days per month when they experience “increased estrogen during the menstrual cycle.”1 
Although our analysis of documents is ongoing with many more programs to be evaluated, our 
findings thus far demonstrate that many public school districts misapprehend the Department 
of Education’s 2006 regulations under Title IX of the Education Amendments of 1972 relating 
to single-sex classes and have instituted programs based on sex-stereotyped instruction. 
As such, the 2006 regulations must be rescinded, the prior regulations must be reinstated, 
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In light of these serious legal problems, we sent cease-and-desist letters to several school 
districts asking that they take steps to terminate programs operating in violation of the law. 
Some of that correspondence is available at our Web site, http://www.aclu.org/womens-rights/
teach-kids-not-stereotypes. In other states, we continue to receive and review records.

The widespread legal violations uncovered by our investigation underscore the need for greater 
public accountability and oversight by state authorities, and for more enforcement efforts at 
the federal level. Specifically, the Department of Education should act swiftly to rescind the 
2006 regulations that have led to a widespread misunderstanding of the requirements for 

http://www.aclu.org/womens-rights/teach-kids-not-stereotypes
http://www.aclu.org/womens-rights/teach-kids-not-stereotypes
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Conclusion: Tempting though it may be to believe that the inexpensive and cosmetic procedures 
touted by these programs will solve the problems of our schools, in the end they are simply a 
distraction from the real and difficult work of improving education. Moreover, sex-stereotyped 
instruction conveys the message to students that there are particular ways “normal” boys or 
girls ought to think or behave.48 This message is inherently detrimental to any student who does 
not conform to gender stereotypes, and is also detrimental to those who do conform because 
they are deprived of an opportunity to explore other ways to think or act.

The widespread legal violations uncovered by our investigation underscore the need for greater 
public accountability and oversight by state authorities, and for more enforcement efforts at 
the federal level. Specifically, the Department of Education should act swiftly to rescind the 
2006 regulations that have led to a widespread misunderstanding of the requirements for 
implementation of single-sex education in public schools, to reinstate the prior regulations, and 
to provide immediate and much-needed guidance making clear that programs based on sex-
stereotyped instruction violate Title IX and the Constitution.

Instead of spending resources, time, and effort to separate students in our public schools on the 
basis of their sex, we need to focus on evidence-based interventions. Research has shown that 
effective schools, especially for low-income students of color, consistently share strong, positive 
relationships between teachers and students; high expectations for students; a personalized 
learning environment with mentors, counseling, and other supports; high teacher quality; high 
parental involvement; and strong but not necessarily authoritarian leaders.49 We should focus 
on what we know works, rather than depriving our children of the opportunity to learn with and 
from a diverse group of students.

Following are detailed summaries of the legal problems we identified in specific single-sex 
programs in 11 states. All supporting documentation is on file with the ACLU unless otherwise 
noted, and copies are available upon request.
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Voluntariness/Coeducational Alternative: No coeducational alternative was available to 
students.69 

Flawed Evaluations: No evaluation of the program’s efficacy was provided except regarding 
disciplinary referrals, nor was any evaluation provided demonstrating that the program had 
attempted to ensure that it did not perpetuate sex stereotypes.
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FLORIDA

Hernando County: Westside Elementary School

Program Description: Since the 2007-08 school year, Westside Elementary School in Hernando 
County has offered one single-sex class each for girls and boys and between four and six 
coeducational classes in each grade, from kindergarten through fifth grade.70 Parents are told 
to indicate whether they are “strongly in favor” of their children participating in the single-sex 
classes or that they prefer that their children be placed in a coeducational class.71 Students in 
the single-sex classes mingle with other students for recess, lunch, and activities.72 

Justification: No documents were produced demonstrating that the school district analyzed 
student performance at the group or individual level or reviewed any literature on single-sex 
education before the single-sex program in this school was instituted. Rather, the school simply 
told the school board that “[i]t is our belief that some students will benefit academically and 
have a greater chance for success when grouped in this manner.”73

No evidence was produced suggesting that the district had an established policy to improve 
educational achievement by offering a diversity of educational options. 

Documents created after the program began state that the goal of the program is “[t]o create 
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Flawed Evaluations: Although the school claimed that its all-boys’ classes had shown academic 
and disciplinary improvements,92 it did not provide either raw data or any reports or analysis to 
support this claim. No evidence was produced suggesting that any evaluation was conducted to 
ensure that the program did not perpetuate sex stereotypes.

Seminole County: Seminole High School

Program Description: Since the 2009-2010 school year, Seminole High School assigns all 
incoming ninth graders who are below grade proficiency on the Florida Comprehensive 
Assessment Test to single-sex English I classes.93

Justification: The school’s stated concern is that these students were at risk of failing to 
complete a high school diploma, and that placing these students into single-sex classes would 
“reduce distractions and increase student focus on improving their reading and writing skills, 
thereby increasing the chances for successful completion of high school.”94 The school produced 
no research supporting these statements. However, the school did indicate that it relied on 
several generalized articles about single-sex education, including irrelevant situations like 
single-sex science education or private single-sex Catholic schooling, as well as an article that 
stated that “[a]n explosion of research related to gender is exploring the possibility of gender 
differences in learning styles between male and female students.”95 In particular, while the 
school produced documents showing test scores for students who presumably “qualified” for 
the program, there was no showing that the reading skills of the students in question would 
benefit from single-sex classes as opposed to other types of teaching interventions.96

Voluntariness: It appears that participation in the single-sex classes was by assignment, 
and was thus completely involuntary. Although the school provided a matrix of test scores to 
demonstrate how students were selected for the program, the school confirmed that it had no 
documentation whatsoever that apprised parents or students of single-sex classes, of their 
opportunity to opt into or out of such programs, or of any alternatives to such programs.97

Flawed Evaluations: It appears that the school only collects disciplinary data for the single-sex 
classes; no evidence was produced suggesting that any evaluation was conducted to ensure that 
the program did not perpetuate sex stereotypes.98
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Flawed Evaluations: Sanford officials did conduct some limited evaluation of the program 
comparing disciplinary incidents, absences, and target “growth goals” between students in 
the girl and boy classes and coeducational classes over several program years. However, the 
data provided was not complete and was difficult to interpret without context or explanation. In 
addition, surveys were performed of student and parent attitudes and self-reported progress; 
these suggest that the program was popular, but do not represent an accurate or meaningful 
measure of improvements in academic outcomes. No evaluation was conducted on whether the 
program relied on or perpetuated sex stereotypes.120
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MISSOURI

Adrian R-III School District: Adrian Middle and High Schools 

Program Description: During the 2011-2012 school year, students in the sixth through eighth 
grades and some high school students were initially assigned to single-sex classrooms for core 
academic classes, without parental permission or the opportunity to opt-in or out. The program 
was terminated after the ACLU of Kansas and Western Missouri sent a letter of concern. 

Justification: Records do not clearly indicate any substantial governmental interest that 
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PENNSYLVANIA

Pittsburgh Public Schools: Westinghouse 6-12 

Program Description: In 2011, the Pittsburgh Public Schools implemented a single-sex program 
within the new Westinghouse 6-12 school (formerly Westinghouse High School) for all academic 
courses in all grades. The program was terminated at the end of 2011 after the ACLU of 
Pennsylvania threatened to file an administrative complaint with OCR.

Justification: Although the documents produced included some claims that single-sex 
education improves academic achievement, no support was offered for these claims. For 
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VIRGINIA

Hanover County: Mechanicsville Elementary School 

Program Description: The Mechanicsville Elementary School proposed single-sex classes in 
2005 for the 2006-2007 school year.
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Additionally, materials produced in response to the specific request for documents considered 
or relied on in instituting the program contained materials by Bill McBride, titled “Girls Will 
be Girls and Boys will be Boys: Teaching to Gender Differences.” These materials assert that 
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However, the emphasis at its inception on the possible attractiveness to their “higher achieving 
students” of the single-gender program as “specialty school program” begs the question 
whether the student outcomes were a result of sex-separated teaching or merely reflective 
of the relative abilities of the students who chose to participate in the single-sex classroom 
experiment.191
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WEST VIRGINIA

Cabell County: Enslow and Barboursville Middle Schools 

Program Description: Barboursville Middle School operated a single-sex program in core 
classes as well as during lunch in the sixth grade during the 2010-2011 and 2011-2012 school 
year, and Enslow Middle School operated a single-sex education program in core classes in 
the sixth grade during the 2009-2010 school year and in the sixth and seventh grades during 
the 2011-2012 school years. Following receipt of an open records request by the ACLU of West 
Virginia, the Enslow program was discontinued for the 2012-2013 school year. Although the 
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relied on articles, news reports, opinion pieces, or non-scholarly advocacy pieces. The piece of 
independently produced research disclosed was a survey of educational literature published in 
the Middle School Journal, which concludes that: 

[T]he better performance of students in single-sex classes and schools is mainly 
attributable to a plethora of factors like student ability, socioeconomic status, type of 
school (private vs. public), school characteristics (e.g. size, organizational structure), 
selection bias, and effective teaching. When these factors are controlled for, the 
academic differences between students in single-sex education and coeducational 
schools are neither significant nor conclusive.213

Thus, while the records did appear to support the existence of an achievement gap between 
students at Van Devender and County averages, no valid evidence was produced that supported 
the theory that single
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a little differently than we do the girls’ rooms. Boys, we sit them side-by-side, because 
when they look each other in the eye it becomes more of a confrontational type thing. 
Girls, again, sit around tables, where they can make eye contact, where they can make 
relationships, and, and that sort of thing.219

Voluntariness/Coeducational Alternative: There was also no record of a “substantially equal 
coeducational” option available to students who chose not to participate in single-sex classes. 
Documents suggested, and subsequent telephone conversations with school officials confirmed, 
that the school did not contemplate offering a coeducational alternative within the school, and 
that the only available alternative to participating in the single-sex program was by “taking 
school choice”—i.e. enrolling in another school altogether.220 No information appears to have 
been provided on logistical issues such as the availability of transportation to the alternative 
school(s) or the comparability of the course offerings or academic record of those alternatives.



http://www.aclu.org/womens-rights/madison-metropolitan-school-district-and-madison-preparatory-school
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Robinson’s promotional materials also indicate that its program was heavily informed by the 
work of Sax. One of its handouts on the topic “Why Have Same Gender Classrooms?” cites Sax 
to claim that “boys and girls learn differently and more productively in different classroom 
environments,”250 and goes on to assert that:

Girls are born with a sense of hearing seven times that of boys and therefore learn in a 
quieter atmosphere. Boys in general learn better in an environment where they are able 
to move around and respond to louder voices. Studies have shown that overall girls learn 
better in warmer classrooms and boys in cooler ones.251

The informational packet distributed by the school also includes Sax’s Why Gender Matters.252 
A number of the letters that Robinson Elementary sent home to parents to inform them of the 
single-sex program directed them to the NASSPE website.253

Recommended gender-based instruction techniques were also pervasive in materials from 
a Single Gender Conference in June 2011, presumably attended by staff from McLenegan, 
Robinson, or both. One presentation on the topic of “Gender Differences that Make a Difference 
in the Classroom”254 outlined different “pedagogy implications” of presumed gender differences 
and advised teachers to adapt their teaching methods accordingly. For example, the document 
states that “[b]oys read emotions and are INSTINCTIVE/impulsive…[while g]irls read emotions 
and analyze the emotion”255; teachers were thus advised to “[a]ccess Boys’ work from a Boys’ 
Perspective: MOVEMENT/ACTION. Access G 425nE,te1 Tf
6.413 0 0 6.413 158.2601 456.9169 Tm
(254)Tj
ET
y064CID 21nuHOR/2 
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boys classes smaller and placing additional staff in the boys classrooms, effectively distributing 
unequal resources and opportunities between the boys’ and the girls’ single-sex classes.266

Flawed Evaluations: 
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quantifying the particular need for altering the learning environment for female students 
at Central High School in the particular classes in question. No documents were produced 
demonstrating that Central considered any data at all in support of its decision. Nor were any 
valid studies or educational data produced demonstrating any link between single-sex education 
and any improved academic or behavioral outcomes elsewhere.

Though Central High School did not detail the specific differences in the learning styles of 
boys and girls that it aimed to address, the evidence suggests that its program was premised 
on theories about the supposedly different brains and development of boys and girls. Letters 
inviting parents of Central students to sign up for single-gender classes instructed those who 
would like to “find out more information” to visit the website of NASSPE.311 

There is no evidence that school administrators conducted any individualized assessment 
of students’ educational needs relating to English and Algebra I before implementing the 
program. On the contrary, it appears that neither the school nor the school board conducted 
any evaluation of student grades or other performance indicators in the grades or classes 
in question, or of any other school or district specific data. Nor was there any evidence that 
La Crorad  47.s73 istrict had any established policy of offering diverse educational options 
to parents, or that the implementation of the program was aimed at improving student 
achievement through offering such options.

Flawed Evaluations: There is no evidence that the required bi-annual evaluation of the program 
took place. 
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Ungerleider, Canadian Centre for Knowledge Mobilisation, Single Sex Schooling: Final Report (2004); Herbert Marsh 
and Kenneth Rowe, The Effects of Single-Sex and Mixed-Sex Mathematics Classes Within a Co-educational School: A 



http://www.boysadrift.com/gender.php
http://www.youtube.com/watch?v=-Va5A69P4kc&feature=share
http://www.youtube.com/watch?v=-Va5A69P4kc&feature=share
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